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FOREWORD

0 1 APR 1982

This series of manuals for Child Care Givers on DoD Installations is
issued under the authority of DoD,Instruction 6060.1, "Training Manuals
fortghild Care Givers on DoD .rIstallationse" January 19, 1981. Its purpose

is to provide child care givers with training materials tha4 include the
latest technives and procedures for the safe care and guiding development
of children entrusted to their care.

,

, This series of manuhls, DoD 6060.1-1.L1 through poD 6060:1M-17, was
developed under the auspices of the Department o ,Health and Human Services
by the Department of Army, in cooperatiori with t e Navy, Air,Force, and

Marine Corps. '

,

The provisions of this series of manuals agply to the Office of the
Secretary of Defense, the Military Departments, and the Defense Agencies
(hereafter referred to as,DoD Components) xhose heads shall ensure that the
manuals are distributed or otherwise made available to all child care givers

on DoD installations and that these materials are used in regional and inter

Service workshops, seminars,- and eraining sessions.

This series of mhnuals is effective immediately.

.

Send recommended changes to:the manuals th,tough channels,to:

Director, Personnel Administration and Services
Office of the Deputy Assistant Seecretary pf Defense
(Milithry.Personne). and Force Management) (ASD(MRA&L))

Washington, D.C. 20301

'DoD Components may obtain 'copies of this series of manuals through their

own publications channels. Other federal apncieS aild' the public may.obtain

copies from the Superintendent of Document.s,'15.S. Government Printing Office,

Washington, D.,C. 20402.
L

R. Dean Tice
Lieutenant General, USA
Deputy Assistant Secretary-

Tor ule by the Superintendent of Documents, U.S. Goyernznent Printing Office Washington. D.C. 20402
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CNERVIEW

In the Fall of 1977, the Administratjon for Children,.YOuth and Families in

the Department of Health and Human Services provided funding to the Depart-

ment of the Army for,a Military Child Care Project located at Fort Lewis,

'Washington. The project was to design staff development materials espe-

cially tailored to the needs of child caxe'programs on military installa-

tions. Specific,ally, the materials - which were completed in the Fall of

1980 - were designed as a resource for child care center directorswho are

trying to provide quality, developaentally sound child care programs in

Akita* child care centers.
-

In many ways, military child care centers are very different frcat most .

civilian centers. Military centers often provide care for a wide age-range-

of children - frou-sdocueeks old through school age. They frequently are

open weekday evenings, even later on weekends, and all day on Saturday.

These centers often serve both full-time children and children who come only
occasionally or on a drop-in basis.

The director's job of'designing a program which meets the develcsaental
needs of children in such a diverse center is quite'a challenge. It may be

doubly hard if the military.installation is in an4solated area away fram
the resources available in most urban areas.

This Director's Manual is designed to help child care center directors
develop staff training plans based on the two seties developed by the7
Military Child Care Project. -The materials in the Child GUidance Series and
the Child Environment Series make an excellent foundation for any center
'training plan. Each Series is explained in detail in the first section of
'this Manual, Understanding How The Staff. Development Modules Work.

t
There are many different ways to use the modules in the two series. The
second section of this Manual, Making A Training Plan For Your Ce ter, ,

suggests a variety of ways that individual caregivers Or groups ot care-
givers can benefit from the modules when they are included in a a- ining
plan. The flexibility of the modules wilI permit you, the center director
or staff trainer, to build a training plan around your needs, interests and
skil

In the final section of.this Manual, Designing Staff Training"Workshops
Around ,TIze Modules, you will find six models or examples of ways, that mate-1
rial from the two series can_be used_in lively staff training workshops
Which you can-conduct-With very few additional training resources.

Finally, the Appendices included at the end of this Manual provide you with
an index of the probleM-solving situations, texts, 'checklists and individual
exercises in the two series, as well as a selected bibliography of recent,
relevant books. py using these Appendices you wall be able to pull together
material for a staff meeting or in-service training session quickly and
conveniently.
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The Staff Development or Child Guidance Series
includes six luxhthm;--

The "Caring" Role In A Child Care Center
Caring Farr Infants
Caring For Pretoddlers
Caring For Toddlers
Caring For Preschoolers
Caring For School=Age Children

The "Carine Role.In A Child Care Center is a
:three-part general introduction to Parent, child and
center relationships. With the'exception of this
niddule, there.is a cdMpanion to eadh of the Child
GUidance moduleb in the Child Environment Series. A
'complete description of that series can be found
>later in this Chapter.

Ttelk. imaryobjective of the ehild Guidance *Series
,

tk9
'ivers understand the basic develop-
'eof Ypung.children and to learn

teChniqUes,for 'ding positive guidance in a
chilcicare:settin.

The format,apdpethod,15 instruction in the Child'
GUidance Se#es;is EaCh module inclndPs
a,PREVIEW anda POSIVIEtieseare the 'first and
last exercises-presentedto in each
module. It is thrpug4 thesep
cises that the caregiimi can che9W,
ress after reading the Nodule.

g exer-

Prog-'

Uhe body of the Child Guidance module includes siipfe-
TEXTS discussing major child deelogrent concepts
followed by descriptions of several SITUATIOW
likely to arise in a child care setting. 'Following

each situation are three choices"of ways that a
caregiver could handle the situation.. The caregiver
selects the one tha.t'seess most appropriate, then
turns,ihe page where each choice is discussed in
terms of the ideas just owered in the text.

-5- 8
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To help you better understand the organization of

ttle Child Guidance Seried alsample of the TABLE OF
CONTENTS from Caring_For Infants appears at the
left. S

Each moaule has an INTRODUCTION which gives the
caregiver ah' explanation of haw self-paced iristruc-

tian works and what.it, mans. It also gives the

caregiver a brief oveiview of what information is
presented.in tha' module along with instructions as

tolhow to-prOCeed.

The PREVIEW is the first exercise presented in a

nodule. It.contains 20 real-life situations, each
with three choices of possible ways to handle the ,

situation. The caregiver completes the PREVIEW
'before readidt any further.

Following t1e first exercise are a series of CHAPTEPS
that deal 4th early infant development, meeting
the needs,of babies from birth to 12 months and
caring for infants in a group setting.

'Nbst chapters end with a BUILDING SKILLS section.
Several problem-solving sitUations are presented,
each With three choices of idositive alternative
ways that a caregiver could solve the problem. The
caregiver selects the one that seems the best, based
on the text that was just coIered. On the next
page there is a discussion of the three alternatives.

Each mOdule concludes with a POSTVIEW. The POSTVIEW
contains another 20 real-life iituations matched in
concept to-the PREVIEW. As in the PREVIEW, the
caregiver completes the exercise and then referg to
the answer sheet, CUR ANSWERS, to receive 'Immediate
feedback and a comparison of his or her answers to
the ones selected by the module.

ManY chapters in the Child GUidance modules will
have a variety of EXERCISES for the caregirr to

. 'explore. FOr instance, the first chapter in the
Caring For Infants,module has two such iteths -
Believe It Or Not and Have lour Opinions Changed?
These are simple, easy-to-do tasks that get the
caregiy5,bo-think about the many aspects of infant
growth and development.

, 10
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At the left is part of the INTRODUCTION, to the
Cdring For Infants module. In the INTliODUCTION to
each module the word "caregiver" is defined.

(.;elf-paced instructiOn is disdussed along viith the
'purpose of the module the caregiver is about to
read.

The general layout of the module is described in the
thitd paragraph to alert the caregiver to itS con-
tents:

The remaining paragraphs explain the BUILDING SKILLS
sections and how the caregiver is to approach them.

The INTRODUCTION then concludes with a very genera+
outline of what the age group povered 4 the module
is like,and how caregivers can meet the needs of
those children.

-9- 12
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Here ars tto-stameiaut with choices of pnesibla ways to
which we promised you. Think &cut each sitpeetT and theihrageelhet
'you bgiew to be the best wey to Nadi. tho situation. When you have

fimished.,yeu %mot to =swum ytur mews with curs !see page 192).
Sy doing this, you will have mom ides of vhst you will learn in this

module abeut caring for lama&

srAT scow int

1.. Which statement Woo best deecribes the fetus before birth?

A. The urismcn fetus israble to breathe. fat and cry on its own.

8. The unborn fetus Ls able to see. hoar and toudt.

C. The uremorn fetus Ls helpless. 'It can do nothing for itself.

2. Gene is three month@ old. This is her first.day at the center.
Her mother has told you that cork is a 4ry fusey baby. She says

that no matter vhst she dose Cana lust fusses. What night you do to
seke Cena's dry as happy as possible?

when Cana fusses, give her some fomaikiiin her bottle.

S. when Cana fusees, get a fun attract her attenticn4

C. When Corm fusses, talk softly patting her bereMently.

3. ihans Ls five months old. He has been fedychanged and has played
for vnile. de is baguriing to rub his.eyes so you feel certain
he is ready !Ora nap. What is Soft *octant for you to resseter
as you get Shane ready for bed?

. . A. Change Shane'd diaper if needed. Talk softly t? him. 'First.

Shane. I'm going hp'ehange yor dikpar. Then :twill be Ws
for a nap.' hearie any heavy &anis and put him in his Crib
GO MG-

Change Shane's diaper. Then rock WS a bit, perhaps singing a
lullaby. When you see his eyes beginning to clam. gently wig
cver to his crib and Ley him down on his 'mew

C. Check to see if Shane's hands and few ars clean. Then after
getting him quiet, tahe him to his crib.). T00k him snuggly wider
the blanket and stay close by until herfalls-as1sep.
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The PREVEW ii-thSlirst.exercise in each moduie.

Follow*gz:thebrfi.ef dommets at the top pf the:page
are 20_114*.ic situation0 that can and have
cccurr'ed d oard,centers. The care4iver reads
eachdituatidilidixoles the,answer which seems most
appropriateaperoves oplintil all situations are'
completed..4Arkig-thr6Ugh'this PREVIEW may take
the reader-Wor 4,minutes.

Once the caregiver has finished the PREVIEW the ,

answers considered-most a0propriate bS, the expexis
are provided on the last,page in each module.

In this way .the caregiver'can doore the PREVIEW
right away and receive ii;iimeliate-feedhack.

The boncept behind the self-paced modules is that a
caregiver who works through the PREVIEW, reads the" -\
modules, then works through the POSTVTEW at the end
will improve in his or herability to make good
-decisions in child care situations. The information
on child guidance and practice in decision-making
pxovidedby the trodules make this ipprOvement possi-
ble. 't

4
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1.

The SHORT TEXTS in the moolles are found in each .

Chapter. The TEXTS discusa.the most up-to-date
zItte in the field of child development and child

The social, emotional, physical and intellectual

needs and behavior patterns of children of the
particular age-group covered by the module_are
explored in great detail. Many examples are cited

within the TEXT itself so that theory and reality are

constantly brought together.

The language used is very simple. Mbst of the SHORT

-TEXTS are written at sixth and seventh grade levels

for easy reading and comprehension.

Each major topic within each chapter is easily
identified by a HEADING in all capitil letters which"

is underlined and separated by space from the TEXT
which precedes it. For instariae, the HEADING on the

'opposite page informs the caregiver that this part of
the TEXT.will deal with learning to recognize signs
of discomfort in babies.

In the far left-hand margins are paragraph CAPTIONS.
These CAPTIONS tfurther simplify the TEXT by gummariz-

ing the topic discussed42.that paragraph.

Not only do these margin CAPTIONS for easier

reading, but they also facilitate finding topics of
interest quickly.

Appendix B of this Director's-Manual inclwieq an
index of all major topics covered in all of the

Child Guidance Series. This will permit you to
locate SITUATIONS and TEXTS of interest in any
ircelule quickly'and easily, also.

-13- 1 6
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The BUILDING SKILLS sections in each module prove

time and again to be one of the best liked portions

of the Child GUidance Series.

Each of the BUILDING SKILLS sections_is'preceded by

a brief text. In the example at the left from
Caring For Infanteethe brief text is titled, How
Do You Recognize Infante' Special Need's?.

The purpOtie of.the brief text is to summarike and
emphasize some of the major ideas presented in the
longer text in the chatater.

After reading the brief text, the caregiver turns
the page and finds a SITUATION desdribed along with
three possible ways"to handle the SITUATION. Aft'er.,

making the choice which.seens most appropriate, the
caregiver.turns the page and finds'a discussion of
the strong and weak points of each of the three

choiceS.
P

The choice of problemrsolving SITUATIONS as a staff
training strategy is based on the assumption that
caregiving, like parenting, is often a problemr
solving activity and thkt problemrsolving bt.haviors

improve with analysis and practice.

The SITUATICNS used in the modules were collected in
group,interviews with actual caregivers. Each
SITUATION was chosen because some caregivers found
it difficult to handle. By explaining child develop-
ment and child guidance principles in the text
preceding the BUILDING SKILLS sections, the module
prepares the caregiver to solve'the problem and make

the best choice.

Each of these SITUATIONS can form.the basis for dis-
cussion in staff and parent meetings, as well.

-15-
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The POSTVIEW is the final exercise in each module.

Following the bxief comments at the top of the page

are 20 realistic situations and more possible solu-

tions. The situations and problem-solving strategies
presented in the POSTVIEW are closely matched to
those in the PREVIEW.

Once'again the caregiver reads each situation and
circles the most desirable answer until all 20'
situatibns are'completed.-

Immediate feedback is then available\--froethe ariswer

sheet, OUR ANSMRS, on,the last page of the module. ,

Since the most appropriate choices to the situations
have been arranged in the same order in both the
PREVIEW and POSTVIEW, only one answer sheet is

needed fOr both.

This does not mean, however, that the concepts or
situation topics have also been arranged in the same

order They have notl For instance, situation 1 in
the PRW.D.N does not deal with the same subject
matter as does situation 1 in the POSTVIEW.

Through the basic technique of having a PREVIEW and
a POSTVIEW at the beginning and end of each module,
the caregiver has an opportunity to score him or
herself and compare answers chosen before reading the
Module to those after readin4 the module.

EXperience has shown that the majority of caregivers

do indeed show score improvement. Furthermore, most

caregivers find the self-paced approach less threat-
ening and thus are motivated to concentrate on the
issues disowned within the module rather than On
whether he or she is going to pass or fail. With
self-paced instruction there is no pass or fail
involved, bat rather plenty of chances to review and
try out what is being learned.

Appendix A of this Director's Manual includes an
index of all PREVIEW and POSTV1EW situations in all =
of the modilles. In addition, the index includes
references to the pages of text in each module which
will help a caregiver understand each situatiOn.

JI
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Throughout the Child G'Uidance Series IDOECISES of

various types can,be found which help to break up the

solid reading of the text. Each EXERCISE is designed

to give the caregiver an opportunity to explore child

guidance issues in a way that gets them personally

involved.

On this and the pages that follow-you. will find

samples and explanations of the EXERCISES that can be

found in the Child GUidance Series.

To the left is a typical "Agree" or "Disagree"
EXERCISE - Believe It Or Not. The caregiver reads

each statement then checks either "agree" or "dis-
agree."

Upon turning the page, the.caregiver finds answers
with brief explanations why one might agree or
disagree with the statements.
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At the left is an CEISE from The "Caring" Rae
In A Child Care Center ule which has been

divided into three parts. The caregiver must take

a look at his or her attitudes and behaviors toward

children in these exercises.

This EXERCISE has proven to be difficult for many

caregivers. They find it hard to admit or put into

words the fact that they.do like some children more
than others or that they are attracted to oertain

children more than they are attracted to others.

However, upon completing.this CP1112r, ISE caregivers ,

are more receptive to being open and honest about

their feelings. Once they can admit those feelings
to themselves, they are better able to deal with
the-1m and function as better child caregivers.

. .

.0.10
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The Style Scale in The "Caing"Ro.le\inzclule has

proven mbeeeffective in'stimulatinl,caregivers to
think aboue their personallstyles as.they relate to
children and child care in general

N Such =MISES often help caregivers tp focus
directly,on hoii they behave when they re in the

child care setting. Many worthwhile discussions
among caregivers have been prompted by using-just

.such an exercise.

Learn The Sequence Of Development, from the Caring
For Infants module, is an , of still another
type of EXEMCISE found in the fm id GUidance Series.

Here the caregivev must list "1" to'"81rthe
order in which each s of infant development is
likely to occur. The áwers are themrinverted on
-the bottom of the page.

This type of activity serves as a summary to the
lkctapters on infant development that precede it. It

gives a caregiver a chance to test his or her know-
ledge and, when in question, refer to the page
number on which the answer can be found.,
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At the left are two,EXERCISES frail Carin"a For Tod-

dlere., Tbe first is another type of ranking activ,-
,ity, but unlike Some, there is no one correct order.
The order is determined by the individual caregiver.

Such a device allows caregivers to think about the
more challengingascects of caring for a child of

this age. It helps tham to examine their own
thoughts and feelings as well as discover that what
one person finds most difficult is not at all
difficult to another. '

Ad ^

Should Yau Be AlarmedIf... ,is a common EXERCISE
used throughout the Child Guidance Series. It is

yet anotherwey to stimaLate the reader's mind to
giving scene-thoughtful consideration t6 the'wide
range of develQpadht.al-differences that can ind do

.exist among children of all age groups.
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A simple checklist is always a useful EXEBCISiL

What Kind Of Model Are You? from Cdring For Pre-
whoolers is a good example.

In the second =WISE on the 4posite page the
caregiver uust read a short story and then, in
writing, put personal thoughts and feelings down on
paper. This is a very valuable.technigue especially
when dealing with sensitive subjects such as death
and divorce.

The caregiver must not ally put feelings into words
but is asked to make a reccarendation or at least
tell what he or shelaauld do in a similar situation.

These and stmilAr ENESCISES.engage the readers in
active participatice rather than passive reading as
they work through the modules:

^4
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Be Positive With Children, taken frmot Caring For
School-Age Children, taps the reader focus on
positive instesea negative ways to talk to chil-
dren.

This activity follows several pages,of discussion
about the reasons for stressing positive instead of
negative language around children.

What Does,Your Behavior.Say TO Children? is another
example from the same module. Here caregivers cir-
cle those descriptive words that best describe themr
selves.

hollowing that task they are instructed to begin
now to eliminate the less desirable caregiving
behaviors in favor of the more desirable ones.
And as in any of the EXERCISES that require
self-analysis, the,readar is encouraged to make
progress in a very personal, private way.

Fran the examples provided on the last several
pages, it becomes clear that the Child Guidance
Series offers a wide variety of EXERCISES that can
stimulate readers. In the next chapter are sugges-
tions of ways these EXERCISES can be used as the
basis for workshops, group training sessions or
even parenting classes at the child care venter.

-29-
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The Chi:Wardroom-ail:Swims incl9des five modules.
Each has a companimmodWile in the Child Gyklance
Series. The titles of the Child Environment nodules

are

Creating Environments
Creating EnvironMents
Creating Environments
Creating ,Ehvironmente
Creating Environments

For Infants
For Pretoddlers
For Toddlers
For Preschoolers
For School-Age ChiZd Care

The Child Ervizonment Series is designed to help
caregivers learn how to plan and manage group child
care in center settings. The.Series focuses on the
total environment of a child care center and on'the
importance of providing opportunities for exploration
and creative play. Each module introduces the
subject of environments by calling attention to how
surroundings affect people. Then each suggests ways .

that are appropriate to the particular age-group
covered by the module to

arrange space indoors and outdoors.

select and use challenging, but safe equipment.

plan and use color, lighting, surfaces and tex-
tures to advantage..

manage child care routines, paay and activities.

% be sensitive to individuel cul
.94.3tr, mental differences.

be aware of developmental milestones and had to
support growth and developrent through play.

/

find and use m iaterials n creative ways.

findand use availabae resources.

Nvt

Airid develop-

This Series is best suited for staff members who
already have covered the information in the Child
GUidance Series. It usually is the more experienced
staff members who make decisiond regarding program,
schedules and arrangement of the environment.

As a director, you may find the modules useful in
helping your staff plan and arrange space and
equipment in the center.
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The ThBLE OF °ORIENTS reveals--the basic plan of each

nodule. All nodules in the Environment Series'
follow the same basic organization:' Each is madeup
of two major sections, Part One: Planning Your .

Center's Physical Environment and Part Tim: Adding.

The Human Touch TO Center Environments.

PART CNeincludes basic or background informaiion

about how to plan and use indoor and.outdoor envi-
ronments for children in group care.. The reoommen-
dations for planning and using space in the center
are based on what children of different ages can and
like

PART TWO outlines the detailci needed to run a quality

child care program. These include everything from.
.nanaging routines to planning daily activities.
Developnental stages are discussed sal that care-

givers can plan their own programs based-on this
knowledge and on the program ideas included in the ,

module. This section also touches on'the human
'element, emphasizing the importance of adults and
other people as an integral and important element of
the environment.

Nearly every page has a HEADING which is listed in
the TABLE OF CONTENTS. These HEADINGS suggest the.
subject or concept discussed on thatpege. This ,

should help readers find a topic of interest quickly.

The Environment Series presents information with
TEXTS, ILLUSTRATIONS and CHECKLISTS. -Each module.is
packed full of information. It is unrealistic to
recommend that anyone read and digest the contents
in one sitting.

Caregivers can use the-nodules independently or
directore can use them as a basis for staff dis-
Cussions. Omer-timerstaff might want to refer to a
specific page or section and try ideas in the center.
Directors can use all or parts of each module for
staff training sessions.
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The same basic cHaraER Tthis appear in 41 mbdules.
Similir obncepts ate presented in each but are
.sppropriate to the ages covered in the module. The
dhapter titles and-topics covered in Part
PZanning Your Center 8 PhoicaZ Environmen
each module are _

Recognizing That.Environments Are 'Import=

This CHAPTER presents some interesting fats and
examples to stimulate interest in and awareness
of the importance of environments both to'adults
and to children.

Arranging Space

This CEINFEETRFavsents basic inforpation on paan
'ling space for the group care of youngchildren.
It takes iato consideration the special heeds
and developmental capabilfties of particular a
groups. The chapter presents.the big, overall
picture of how to organize space, suggesting
ways to use walls, fibors and the arrangement of
play equipment to create an enriched learning
environment.

Making Centers Liveable

Caregivers and directors will find'suggestions
for ways to make their center spaces homelike
and liveable fqr young children. The emphasis
is upon softness, warmth and flexibility - all
those things which maPe the.grotip care environ-
ment more interesting and comfortable.

-35-
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The second major module division, Fart Two: Adding

The &man Touch TO Ceneer Environments, includes the

following chapters

'ging Environments

g track of chil-
tines, ai Isell as

ety aspects of
This CHAPIIER covers the

t contribute to ,a smcothly

Prcgrfni.,

-are suggestions-for keep'
s schedules, nanaging

.p - g for the heal

grouP
basic
running

Supporting And Respecting Differences

,
is afArTER deals specifically with people as a

part of the environment, inCluding caregivers,
children and other adults: Included dre sugges-

tions for ways to h'andle sensitive sUbjects such
as death and divorCe as-appropriate to each age

level. Other subjects include children with /

. disabilities -selcLsa and multi-cultural activi-,

ties and,objectives.'

Encouraging Development ThrOugh nay

Beginning with a list of devblopmental mdle-
stones, this CHAPTER suggests,approaches, activ
ities and play that are suited to children at
a particulaeage. The point is always stressed
that within any one age group there is a wide
range of skills and abilities.,

Using Materials In 't'reative Ways

,

Careqieers and directors will find this cHaPrER
useful for daily planning. Here are su9gestionli .0
ggr activities, music, books and the like that
6ie basic to any quality, developmental group
care progim.

Finding Risources.To Support Caregiving

This awmpt suggests ways that rg±verS dan
find and-Use scrounged materials. jn daition,
,a selected list of books, records and materials,
'as Well as whys to locate them, provides readers
with sources of additiona1 information-.
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The strai4htforward format used on a majprity of
pages ih eachirodule nekes finding and understanding
contents a fairly simple matter.

-''The PAGE HEADING is a brief summary of the concept

to be developed on-that,page. As statedearlier,
each HEADING appears in the TABLE CF CCEMENTS for
quid( refemence.

The TEXT is written in simple, easy-to-read prose.
The tap left,paragraph introduces the reader to one
idea, such as how to manage the diapering area or
haw to use a flannel board.

The items on the lower right of the page are exam-
ples or main points wbich develop the concept in the

4 above paragraph. At a glance; readers can recall
the highlights of a subject or find a list of useful
,"curridulum" ideas or activities related to the main
theme on the page.

-39-
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'

Each module is 114LUSTRATED with lire drawings sehich
help the reader visualize %that is being talked
about. For equctOlei the,ILIDSIMTICN to the left
shows cne say to design an infant play area.

The ILLUSTERTICNS are used to help the reader form a
picture of what is being recarmenied or enalained.

.. ,. They are not necessarily reproductions of "perfect"
enviraments, but are !intended to suggest sane ways
to arrange or use space, which follow the guidance
given in the m:dule.
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The major exercise for pulling together what has

been learned in each Module section is a CHECKLIST

Every chapter in all of the modules with the excep-

tion of the Finding Resources chpter, ends with a

CHECKLIST. These CHECKLISTS usually review the

contents of the Chapter or, less often, present new

information. ,

Ciregivers or center directors can use the CHECE
LISTS to.evaluate a particular environment or

program feature. The CHECKLIST-it the left, Check

Your Infant Area Management System, fOr example,

highlights the basic details needed to get through

the daily routines for infants in group care.

Occasionally CHECKLISTS appear within a chapter. In-

some cases, these are tools for caregivers to eval-

uate their attitudes, knoledge or skills One of

these CHECKLISTS - Have F4n With Babies.- which

appears on the left here, asks caregivers to think

about the creative ways they play with babies.

Other CHECKLISTS serve as further guidelines for

checking the center as an environment which provides

quality care for children in a group. For quick

reference, you will And a listing of all CHECKLISTS
apd other EXERCISES in Appenda C in this Director's
Manual

p.
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Included in the-modules in the Managing'Environments

chapters are useful CHARTS which can help with

management of child play areas.' Some of the CHARTS

are designed to-go on the wall in the child play

area, other's are far use by caregivers and parents

to assure that ccaniunicaticti about each child is

clear and adcurate.

Caregivers and directors can copy or modify these

CHARTS for their own use. The CHARTS in the nodules

are CHARM actually used by centers providing group

care.
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Scattered throughout each module are little char-
acters.

\.

IS,

;44;4

You will notice that in each module, the character
is a representative of the age group covered by the
module. You will find this little person sitting at
the top and bottom of various pages.

At the top of a page, the figure signals readers to
stopand take note of the CHECKLIST or ACTIVITY
below that calls for a little extra attention or
thought.

At the bottom of a page,-this small figure calls
attention to an important.fact or asks the reader to
give some thought to a special question.
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MAKING
A TRAINING PLAN

FOR YOUR CENTER

.I

z
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When developing a staff training program.it Is ' . ,...i.

inFeative that whatever plan settle upon, be,

h
suited to the needs of your cen t1 . ince eeph.,.

center has unique characteristics, a p4in that wyrkS

well one Iclace may noi be the answer elsewhere.' "-
Children/ parents and staff must all'be considered

when 61-16 plan.* a training program.

.
,of equal importance to staff training are then-ma's,
interests and talents of the center director.

/ again,/the director must know his or her own
% strengths and weaknesses - and be able to design a,

.

training program that fits that style best. A
training progrmtwill be successibl only if the.
center director 7aels comfortable with the chosen..

plan. ..

The materials developdd by the Military' Child Care
Pxoject in the Child Guidance and creating

. rrents 'Series make a good foundation for apy dèiter

training plan. Let'these modules be the basis for

your'staff development program.

There ale many different ways to use these rroduled.

in desi. , 'ag a staff training
Avail ity of extra staff, and 4.ney are always two

major id
program. so, the director's workload ana ability
to conduct training sessions will have a bearing on

haw extensive a xing plan can be On any given

installation.

INDIVIDUAL TRAINING PLANS FORIgACH CAREGIVER

The most obvious approach to the Child Gtidance and
Child EavironmAt Series is to have.caregivers work
throl4kthe modules individually at their own speed.
This the initial way in which the modules were

to be used. HoWever, this is not,the only
'ch they can be used.

in

In the self-paced approach, caregivers read and
study each nodule on their own. This can be do a
the center in one too-to-three-hour sitting; the
nodule can be taken pome and studied, or a combina-
tion of these two approaches may work well., In any
case, the nein method used isself-paced learnidg.

54
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In planning ysteelatic staff training program
using the.self-papal modules in the series as the .
basis, youwill.need to consider haw you mit care- k

givers to read:and use the goduleb. You may want

.the caregivers to go through the two Series of
modules in a particular sequence utich seems most
useful far their j6b requiremertsc For

emanglle,'dtring- 'tial staff orientation period

you valiant to 'all caregivers new to your ,

center at-copy o
. Center DIFLOyee Handbook
The "Caring' Role In A ChiZd Care Center

Part I - Orientation
Part-II - Relating TO Parents
Part Relating To Children

When'they have been assigned to a particular are7a of
the center, you may want to give them the module in

the 6,' a Guidance Sexies whiCh covers the age group

with :ch they will be working. Experienoeyith.
the has shown that they are most effective
when the caregrintrbas been ori the job for a while
and has a feel for what goes on in the center. At

the end of-the caregiver's firstmonth, for example,
if he/she is working in the infant area, make avail-
able a copy of Caring FOr;Infants and encourdge
discussion of the module with you imdilidually or
with the infant area supervisor.

Another way that the modules can be used iadividu-
ally, yet 14hich can stimulate conversation, is to
have caregivers woret661§h a godule completely,5
answering the preview and postview items. When they
have finished, have them come to you for the answer
sheet which has been removed from the back of the
nodule before the caregiver receivë S. it. iakthis
way you can encourage discussion of the module and
specific situations.

If caregivers rotate from one area of the center to
anotheriyou gety'vet to have then read the module
for eadh age group With which they work.

When the caregivers have been working in an area for
a while an.c1 have completed the Child Guidance module
for that Age group, you gay want to give them the
Child Vnyironment Series module for the-age group
with whidh theywork. One way to encourage use and
discission of this Series is to ask a caregiver to
selt a checkliei from the modtle and check out the
environment ih his/her own area or roam. when the

caregiver has identified what is and is no4present
in the area, let him/her write down some suggestions
for impr6vingrthe area and discuss thetriwith you.
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The individual, self-paoed learning method of using

the modules reduces the time required of the director,

is less costly and often mare practical than release

time far large groupmeetirqe or costs incurred in

hiring trainimycxesultants, and it permits staff
trainthg to occur on an individual basis when group
sessions are not practical or staff turnover is

high. However, experience has proven that reading
the Nodules independently and working through the

, exercises really is just a be§inning point for an
effective, ongoing training program. Time and again

caregivers-say they want to be able-to discuss the
modules or specific topimor situations in the
nodules and ask questions. Self-paced instruction
using these provocative and up-to-date materials is
a good way to get group sharing and in-depth dis-

cussions started. EVen though a;pgregiver can go ,

through the Series independently, some direction or
consultation with the director or training coordina-
tor is a valuable and necessary companion.

SHORT INDIVICUAL TRAINING EXERCISES

Mbdule material can be divided into short segments
for reading and studying. One-segment might take

20-30 minutes or less. For instance, a caregiver
might read one chapter in Cdring For Infants or one
chapter in Creating Environments For Infants rather
than the entire module in one sitting.

The module segnents themselves can also be used in a

variety of self-instructive ways. Consider the
following trainingplan devised by one military
center director, which is basically self-paced and
composed of three major variations with one-to-one
interaction between caregiver and director:

Mini-Tests

A caregiver is given a copy of a single chapter.
Fbr example, take the fifth chapter in Caring For
Infants tit1ed "Ifihat Is Different About Caring For

Infants In A Group Setting?" Give the caregiver the
complete chapter with One exception. Omit the

answer/discussion po ns in the Building Skills
section. Once the egiver completes this short

segment, he or she s to the director for the

answer/discussion portion. At this time the care-

giVer and director are able to disCuss the issues in

the Short segment.
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There is no pass or fail. However, if necessary,

the director may request a caregiver read the mate-,
rial once more should the caregiver be confused
about the concepts presented.

Reviews

Asegment covering one topic is isolated for care-
giver review. Fbr instance, the procedure for
properly diapering an infant as described in the
Cdring For Infants nodule can be copied and given to
the caregiver. The caregiver reads the material
then signs a piece of paper'that says the material
has been reviewed.

Review segments might be frm something in the
modules or on other important topics suchLas on
first aid, center policies and the like. Such
material can be issued for reviewoevery so often at
the director's discretion - once a year, once every
six months.

Projects

A, chapter can be presented to a caregiver as infor-
mation that can be useful in setting up a project.
For instance, the first chapter in Creating Environ-
ments For Preschoolers discusses indoor and outdoor
space arrangements. It is complete with a check-
list. The caregiver is not required to take the
checklist and evaluate the preschool indoor and
outdoor space at the center but may if he or she
wants to.

What is required of the caregiver is a project that
he or she plans and presents at the center. The
project can be anything that uses the ideas and
concepts presented in the short segment, such as a
new arrangement in a play area.

The caregiver informs,the director when the project
is to be presented and the director observes. Again
no pass or fail is given. The director and care-
giver simply discuss the project afterward. Ways to
improve as well as the highlights of the project are
analyzed.

-56-
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While self-paced instruction has same advantages
aver more Ixtensive kinds of training plans - allows
the caregiver to work at his or her own pace, pro-
motes oneto-one discussion with the director and is

less costly in terms of time and money - it does not
allow for'inich contact with other caregivers or
outside resource persons. Some centers have, there-

fore, gone to very extensive training programs
combining lectures, debates, field trips, buzz ses-

sions, Tempi and group discussions, role playing,
brainstorming and audiovisual aids - to name just a
few training devices that can be used.

Lectures

A lecture.couveys knowledge and information which
provides a common frame of reference to the total
group. It is best used when the group needs informa-
tion on a specialized subject of vital interest to
them. Lectures have a reputation for .being boring,

'so the speakermust be entertaining, the topic of
major importance and the time kept short. Many
sections of the modules could form the basis for a
lecture or could raise questions which a director or
visiting lecturer could discuss.

Debates

A debate is a pikand con discussion of a oantrover-
sial issue. The objective is to convince the audi-

ence rather tharv show skill in attacking the opponent..
It is a good technique to use when there are fairly
strong opinions in the group on both sides of an
issue. It brings those differences out into the
open-in a friendlymay and promotes a healthy,
vigorous discussion of those differences. Many of
the situations in the Child Guidance Series would
form the basis for some exditing debates. EVen
short debates in a staff meeting over approaches to
handling a certain situation can be fun and stimu-
lating.

Field Trips

Caregivers make visits and bring back information to

the rest of the staff. Visits mignt,be to model
child care centers in the community, observations at
a program for children with disabilities and the
like. In this way those who attend the field trip
have a common experience for discussion and new
ideas can be presented and incorporated into the
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child care center inlAhich they work. Takiog a
checklist frail a Child Environment module to a. rodel
center or; as a group,to a roan in your own center,
will focus the "field trip" discussion.

t.
//Bftax Sees-vans

Buzz sessions allow for total'group participation.
This is a very important feature to consider in any
kind of group training session. Group members par-
ticipate in small clusters, followed by discussion
of the issues in the larger group. FOr example, ,

select a situation or two fron.a Child GUidance
module, but don't give the smell groups any of the
alternative ways to.handle it. Let each small group
discuss the situation for five to ten minutes, then*

their consensus on the "best" solution. Lead
discussion of the issues involved with the

larger group.

Panel Discussions

A group of caregivers is selected with a main leader
or speaker. -Adiscussion takes place in front of
the larger group in a oonversational manner. As the
panel discussion progresses the larger group is
encouraged to join in the conversation. This tech.7

niquetelps to stimulate interest and thinking and
provokes better discussion. An issue, such as how
to handle a situation involving parents like those '
included in Part II of The "Caring" Role In A Child
Care Center can form the basis for a panel discussion.

&le PZaying
44. /e

This technique is the spcntaneous soling out of a
situation or an inc4ent by group meabers. This
works very well with just about any audience. It is
one of the best ways to develop clearer insights
into the feelings of others and the interactions of
the characters inolvedwhich make for either good
or not-so-good relations. The situations in the
child Guidance Series are perfect for having center
staff playact or role play.

Brainstqrming

With this technique the group is given a certain
amount of time to come up with ways to solve a
particular problem. Any and all suggestions are
allowed. This has the advantage of getting new
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ideas before the group and identifying those care-,

givers who excel in approaching problems in creative

.ways. Amy of the Child GUidance situations or the

Child Envircomma: problems in either Series could
provide-the basis for a brainstorming session.

Audiovisual Aids

Filmstrips, movies, slide shows, records and the
like are invaluable assets to any good training

prograM. Audiovisual materials should be used as

often as possible in a/well-integrated fashion with
any of the othei techniques mentioned above.

If staff training is one of your weaker areas, begin
now to strengthen it. Do not think for one moment
that youmust be a trained teacher in order to ,/
effectively provide staff training for your care-
givers. Recognizing the need for such training and
making the commitment to provide thattraining are
the keys to a successful, meaningful effort. And

your efforts need nqt stop with the center staff.
Many fine parenting classes have been launched by
using the Child Guidance and Child gnvironment
Series with the parents of the children who attend
the child care center.

If you want to do more reading about child develop-
ment and environments, you will find a list of help-
ful books-in Appendix D. You and your staff will be
able to use these resources to increase your under-
standing of children and improve the quality of
child care in your center.
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MODEL I - FOLE-PLAYBC, DISCUSSIONDIVIDUAL EXERCISE

To Intervene Or Not To Intervene - That Is The Question

PurPose: TO help caregivers decide when adult intervention is
or is not necessary in their day-to-day contact with
children of all ages.

Participants: Caregivers vaho work with children of any age.

Materials: A copy of six situations dealing with adult interven-
tion taken from the module PREVIEWS - #20 in Caring For
Infants, #17 in Caring For Pretoddlers, #1 and #6 in
Caring For Toddlers, #19 in Caring For Preschoolers,
and #2 in Cdring For School-Age Children.

A copy of six situations dealing with adult interven-
tion taken taken frm the module POSTV1EWS.- #16 in
Caring For Infants, #17 in Caring For Pretoddlers, #14
and #20 in Caring,For Toddlers, #3 in Caring For
Preschoolers, and #13 in Caring For School-Age Children.

Pencils .

Presentation: a) Divide the caregivers into two groups. Give each
caregiver a set of all six PREVIEW situations. Ask
group one to role-play the first three situations.
Give them 15 minutes to assign parts. Have them
act out the situations and the three choices
offered - A, B and C - for the entire group.

b) At_the end of each role-played situation the
entire group discusses the three, choices and
chooses the 'best" solution. Their choices then
are discussed in relation to,the lbese choice
given in the module.

c) After the six PREVIEW situations are role-played,
all caregiverskare given the six'POSTVIEW situations
which match the first six situations in context
but not detail. Allow each caregiver a few mdnutes
to read and selectpthe dhoice'she/he likes best for
each situation.

d) A brief discussion of each situation should follow
to clarify any issues that may need further explana-
tion.
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Mbdel I is one effective model for getting care-
givers imvavedas a group. By selecting an issue

or situation like biting or hitting, caregivers

learn to handle such situations by role-playing and
discussing their feelings and apswers afterwards.

This model is flatiblebecause it permits the direc-
tor to choose problems which cut across all ages.
Or situationsvcan be chosen only fram the module
covering that'age grow.

It is easy to locate situations for use in this
trxiningurdel by using the index in Appendix A of
this Manual. In AppendixAeach situation in the
PREVIEW and Paninw a every module has been indexed
to the BUILDING SHILLS and TEXTS which clarify add
explain the reccumended alutions.

In Appendix B, the contents of each module, includ-
ing each situation, in the Child GUidance Series has
been indexed by topic or subject.

The technique of role-playingrwhich forms the basis
for this model is an enjoyable and effective way to
get caregivers involved in children's feelings as
well as their own.
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?CCM II - BUZZ GICUPS DISCUSSICN, niatvirun EXEFCISE

Purpose:

Do You Hear I Hear?

TO help caregivers learn to listen carefully to what
children say without passing judgment. TO show care-
givers how they can help children solve their own
problems.

Participants: Caregivers working with preschool and school-age chil-
dren.

Materials: COpies of pages 53-55 from Caring For School-Age Children.

Pencils.

Presentatibn: a) Have the caregivers read pages 53-55 in_Caring For-
School-Age Children. Briefly discuss the ideas
presented.

b) Divide the group in half. Give each group two situr
ations which you have made up that involve a care-
giver and a child or children in discussion similar
to the example in the module. Vary the ages of
the children so that one situation deals with
school-agers and the other with preschoolers.

c) With Situation 1, ask Gr;oup A to write out their
dialogue showing how Abt to handle the situation.
Have Group B write an example of how to handle the
situation effectively. Pepresentatives fran each
group then read the dialogue or lines far evenrme
to hear. Have the poor example go first, followed
by the good one. Reverse thetask for Situation 2
so that Group Awrites out a good example, Group B
a poor one. Again, have group representatives
read thediaaogue with the poor example going"first.

d) As part'of the workshop evaluation Borm ask each
caregiver to rate his or her own listening abili-
ties on a scale of 1 to 5 with 5 being the very
best. Have thisneoraain in writingl4hy they rated
thenselves as such.
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Model II helps caregivers focus on a very important
htzmul relations twhnique - the art of listening.
By giving them an opportunity to write out or talk
out a dialogue with a child, they.are able to learn
some actual words and a oonCrete, positive strategy
for listening effectively, based on the sample
dialogue given in the module, Caring For School-Age
Children.

The caragivers are given an opportunity to wotk out
sample responses in a negative as well as a positive
way, each of which brings to their attention the
principles of good listening in a non-threatening
way.

Fbr example, if you were using the situation below,
this is how the exercise would go:

Melissa is four years old.. She has been coming to
the center;for several weeks. She is afraid to
sleep in the darkened room at nap time because she
tells you there are monsters hiding there..

Now, Group P.siculd write and act out a positive
dialogue withlithe child and Group B would write and
act out a negative dialogue. The group would then
discuss each.

The personal rating of their listening ability 'after
the exercise and their explanation of the rating'
gives each caregiver a chance to privately reflect
on individual strengths and weaknesses.

66
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MOM

Pur Pose

Participants:

Materials:

Presentation:

III - =mom ExamasE, GEOUP DISCUSSION

Wieve It Or Not

TO help caregivers understand that different children
grow and-develop in different ways and at different
rates. To encourage an apprdbiation by caregivers
for these differences. TO help caregivers realize
that children have a need to behave as they do.

Caregivers working with infants, pretoddlers and
toddlers. No prior experience or preparation needed.

Copies of page 17 in Caring For PreiOdaers.
Copies of pages 18-19 in Caring For Pretoddlers.
Pencils.

a) Have each caregiver xeplet the exercise on page
17 in Caring For Pretoddl

h4 Ask one ver,to collect the papers and
tabulate the results. While waiting for the
results, briefly discuss the idea octhe "average"
child and what that means. Ask caregivers to
volunteer their definition of "average."

c) Once the results are tabulated, have the caregivers
refer to pages 18-19 in the CaritqFor Pretdadter
module. Beginning with the first item, announce
the compiled results of the survey, followed by
a short discussion or debate of the issues
involved. 0

-66- .6 7
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Mbdel III dsmonstrates a good 1*i-6r to initiate group
discussion.by beginnipg the training session with kw
provocative 1NDIIMIDUAL EXERCISE. By individually
giving thought to situations or questioner the care-
giver is innedietely involved and interested in solur.
tions.

discuslion of the twice on the skeet can occur
ty the entire group berore the results are tabulated
hxxn the individual answer sheets.

4'

Iften the results are kradn, they are discussed auk
debated by the Wire group,iegain.

.1

C.

st ,
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bCCEL W BPAIUSTOMENO

Using A Theme In Planning "Curriculum"

1) To introduce ahd use tlierainstorming technique
to make lists of creative ideas and solutions. 2)

TO explore the value of using themes in planning
activitir for child care programs.

Participants: Preschool and school-age caregivers.

Materials: Pages 48 and 50 from Creating Environments For Pre-
schoolers,,Femcdls, two common items for brainstormr
ing exercises and chalkboard or easel for group
leader. (Page 83 in Creating Environments For
School-aAge Child Care others the same topic).

Presentation: *a) Define brainstorming. TO brainstorm is simply to
list all ideas that come to mind about a topic or
theme as rapidly as possible. All judgment is with-
held by group members. This includes both positive
and negative comments, facial expressions or body

/r
movements.

b) Begin by getting the group-to-practice brain-
storming. Hold up a common item such as a ruler.
Have the group.list Ap many uses for the ruler as
they can. Set a tiselimit - five minutes.is good.
Wite each suggestion on chalkboard or large paper.

,Encourage the groqp to think of any new use pley can.
It does not have to-relate to the child-care environ-
ment. If necessary, help the group along by'suggesting
that rulers can be used for dueling, stirring paint
or holding open a window. --

c) Have caregivers individually read page 48 in
Creating Environments For Preschoolers and do the
exercise on page 50. This exercise will let care-
givers brainstorm possible program idatas around a
theme given in module.

d) Let partic suggest their own theme, excluding
holidays. They can torm a liit of activities
as a group. List these for all to see. The caregivers
then can actually use the theme and the activities
brainstormed around the theme to organize the center's

4program for several days.

6 9
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In !India IV, caregivers benefit from learning and
practicing BRAINSWINIM. They also generate a
theme and*related activities that they can actually
use in their program.

Baumoitmc exercises can be a fun way for adults
to recapture the ability of seeing things in new and
different ways as children often do. A caregiver
can brainstonm individually, with other adults or
with the children to find new solutions to problems
that arise in the center.

Using a theme minh as "oareer*" 94.."the zoo," with
related activities accomplishes several things in a
child care program Different activities allow for
different interests and levels of participation.
This way a child has theropportunity to think about
an idea or event again. Ttlis helps fix information
in the child's mind. Differeftt activities around
the same theme give continuity and-help the child
nske sense out of the different parts of the day and
the ieek.

k,

7 0
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Partici :

bECEL V - GIMP EXERCISE, DISCUSSZON

Looking At Environments

TO help caregivers think about and arrange environ-
ments for play by studying play area plans and list-
ing strengths and weaknesses.

vers may participt with or without having
the "Arranging chapters in the ChiZd

Environment modUles.

Material's: Plans are included'in the infant, pretoddler, toddler
and preschool modules. FOr example, the floor plan,
page 27, and-gal, yard plan, page 28, fram Creating
Eilvironmenta For Pilpodaere could be used. Put on
a separate sheet the "strengths" and "weaknesses"
listed below the plan you choose. Have available a
chalkboard, a large pad or overhead projector.

Presentation: a) Have caregivers study one indoor plan without
the accompanying lists of strongend weak points.
Thlk about and identify.equipment and arrangements.
Ask for questions.

b) As a group, list cn chalkboard or pad the strengths
and weaknesses caregivers spot in the plan. .

.c) Next, distribute "Strengths" and Neaknesses"
list from the module. Cart:are caregivers' lists
with cries found Th the module. Discuss findings.

d) Follow.same steps for outdoor pg.an. Alterna-
tives: use cutdoor 'plan as an individual assignment
or for another sessicn. Discuss findings.

-70-
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Mbdel V oalin attention to the use and arrangement
of space as an effective tool for improving the
quality of child care in the center.

This model encourages caregivers and directors to
think about enviroamembs-and spacer-using pictures-
and images in a group setting rather than relying
totally on words and descriptions:

The plans in the modules are far fram perfect.
Caregivers with scw experience will be quick to
find Ta number of weaknesses. Nae the nature of
theirlcomments. Often caregivers become so coh-
cerned with safety that they want to remove the
objects,or items that help make the center a comr
fortable or interesting environment for children.
Bringing this to their attention and discussing
it can change their views.

-71-7 2



mom vi - INDImahra AND GPOUP EXEPCISE, DISCUSSION,
AUDIO-VISUAL AIDS

Row Soft le Your Center Environm`ent?

purFose: TO FOcus attention on the need for endways to .

create a'softer, more comfortable center environment.

Participants: Caregivers of children in any age group.

Materials: A list of "softness" items. These appear as part
of the checklists foundln the module on pretoddlers
on page 37, toddlers on page 38, preschoolers on
page 39 and sdhool-age care on page 35. Pencils,
slides and slide projector.

) Begin with a warm-up actiVity. Save caregivers
alose their eyes and.sit quietly for a minute. Ask
than to think about where they are sitting. 'Are

the sUrrounding surfaces hard or soft?,Rowr do they
feel? Allow time for everyone to get in toudh with
their feelings. Then suggest they try to recall
favorite spots or places they liked to play as chil-
dren. What particular features or textures made
these places so special?

Presentation:

4
b) Give each caregiver a softness checklist. Ask
them to use the checklist to rate their center's
play areas.

c) Discuss ways of adding any items cn the check-
list not currently available in the center.

d) End session with a collection of slides taken
in a child care setting as exanples of different
ways to make the center environment more liveable by
adding soft textures with carpeting, pillows, laps,
water, grass and sand.

Jo.

N._
4.
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In Model VI caregivers for children of all ages can
come together as a group and discuss a single, impor-

tant issue.

Directors and caregivers may find cleanliness, ease
of care and regulations as reasons for not adding
softness to the environment. This may result in some

lively discussions and thoughtful consideration of
what is a quality environment for children.

The slideti provide visual examples of easy-to- '

duplicate Ideas for adding softenss to the center.

Cne interesting exercise to add to this model is to
have caregivers make a list of ways that a center
environment is likely to be different from a child's
home environment. The list might include men, grand-'"

adult-sized furniture, their own room, a

pet qt a garden.

. 7 4
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APFENDIX A

Imp Ex ce suppowm z4ATERIAL FOR PREVID1 AND POSTVIEW SrlUATICUS

THE "CARING" ROLE IN A CHILD CARE CENTER,

PIEVIEW PCGIVIEW

Situation Mbdule Page Situation Module Page
Number /Ambers Number Numbers

1 212

2 32, 84-88

3 47-48, 55, 57-67

4 189, 191-197

5 .157, 159-167

6 98, 100-104

7 217-219, 227-229

8 82, 84-88

9 16, 23, 25-29

10 189, 191-197

11 153-154, 167, 169,

32 17 '

13 214-215, 231-233,

14 239-241

1.5 151-152, 225-227

T-'16 157, 159-167

17 37-43

18 , 23, 29-233

19 82, 84-88

20 18, 23, 29-33

1 16, 23, 25-29, 76, 106,
108-112

2 189, 191-197

3 189, 191-197

4 237-239

)
5 82, 84-88

6 16, 23, 25-29

7 576747-.48, 55, -

8 157, 159-167

9 153-154, 169, 171-177
,

10 35, 37-43

171-177 11 157, 159-167

12 76, 98, 100-104, 138,
140-144

235-237 13 157, 159-167

14 217-219

15 198-200, 203, 205-211,
231-233, 235-237

16 151-152, 225-227

17 82, 84-88

18 18, 23, 29;3)

19 16, 23, 25-29

20 '214-215

-76-



CARING FOR INFANTS

PREVIEW POSIVIEW

Sithatioii

NUmber

Z4duJ Pag,
Nwfers

1 18-19, 29-30

2 38-39, 53-55

3 45-46

4 75, 87-89, 118, 125-129,

137-139, 146-148

5 55-57, 146-149, 161-165,

6 ki- 34, 43, 57-59

7 40

8 20-21

9 145, 171-173

Situation. Mbdule Page

_Number Numbers

1 78-80, 117, 145, 171-179

2 18, 19, 29-30, 38

3 43, 65-67

4 22

181 5 146, 148-149, 161-165, 181

6 75-76

7 76, 77, 91-93, 173-175

8 78-80, 99-101, 116417

9 79

75, 87-89, 125-129, 146-149

120-121, 139-141

10 108-110, 137-139 10

11 76-77, 91-93 U.

12 78-80, 99-101, 116-117 12

13 78-79, 89-91 13

14 44-45, 55-57 14

15 80, 137-139 7,5

16 75-76 16

17 115-116 17

18 91-93, 129-131, 145, 152 18

19 43, 65-67 19 1,

20 97-99, 120-121, 131-133 20

-77- 76.

115-116

38-39, 53-55

116, 173-177

44-45
0,

97-99, 120-121, 131-133

43

71, 147

80, 137-139

34, 43, 57-59

14...



mum FOR PRETODDLERS

PREVIEW
PoSTVIE4

Situation Mbdule Page Situation Mbdule PageNUmber timbers Amber thanbers
1 75

. -1 24-26, 35-37_
. /I

2 . 24-26, 35-37 2 16, 178, 49-50,
59-61

3 74 3 27-28

4 27-28 4 92-93, 103-105

5 16, 17, 18, 49-50, 59-61 5 15, 17, 18, 23, 30,
37-39

6 15, 17, 18, 24, 69-72 6 16, 47, 48-49, 99-103

7 17, 18, 28-29, 39-41, 48, 75
133-135

8 69-70, 74, 83-85 8 69

9 47, 50, 61-63, 74, 91-92 9 112

10 26-27 10 73, 112

11 17, 18, 50-51, 57-59 11 17, 18, 24-26, 35-37

12 15, 17, 18, 23, 30, 37-39 12 51, 63-65

13 5g., 63-65 13 / 17, 18, 28-29, 39-41,
,

48, 133-135

14 28-29 14 47, 50, 61-63, 74,
91-92

15 69 . 15 69-70, 74, 83-85

.16 112 16 28-29

17 )48-49, 99-101 17 48-49, 99-101

18 92-93, 103-105 18 26-27

19 17, 18, 24-26, 35-37 19 17, 18, 50-51, 57-59

20 16, 47, 48-49, 99-103 20 1, 17, 18, 24269-72
?
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CARINO.FOR TODDLERS

PREVIEW POSIVIEW

Sitmation Mbdule Page SitUatice Mbdule Page

Nuber 1.1Ubers NUAber Nuabers

1 21-22, 44 1 41, 43

2 46, 72, 97, 103-107 2 74-75, 87-89

3 65-67, 72, 96 3 113-114

, 4

5

6

7

r 8

9

22

72, 94

43, 51-55

42

75, 94

23, 93

10 74-75, 87-89

11 113, 121-123

12 115

13 24

14 41, 43

15 81-85, 105-109

16 71-72, 83-85

17 113-114

18 93, 95

19 23

20 73-74, 85-87

4 71-72, 83-85
,

5 115

6 24

7 81-85, 105-109

8 73-74, 85-87

9 93, 95

10 42

J 11 46, 72, 97, 103-107

12 22

13 65-67, 72, 96

14 21-22, 44

15 72, 94

16 113, 121-123

17 23, 93

18 94 4

19 23
,

.

20. 4.3, 51-55

7 8
-79-



OARING FOR PRESCHOOLERS

PREVIEW POSTV1UR

Situation Vtdule Page eittiatign, Mbdule Pase
NUMber Numbers Nmber NUmbers

1 95-96, 101, 103-107 1 19

2 61-63, 151-153 2 117196, 101, 109, 111-115
i

3 18, 85-87 3 16

4 95-96, 109; 111-115 4 16, 155-157

5 16-17 5 51-53, 67-68, 79-81, 83,
175-177

6 15, 21, 35, 147 6 87-89

7 19, 27-29, 31-33, 131-133 7 141
.

8 16 142, 155-157 8 16-17, 20, 35, 37-41, 55,
57-59, 83, 163

9 167, 177-179 9 129-131

.10 127 10 "17-18, 35, 37-43, 45,
85-87

1.1 87-89, 141-144, 147 11 19, 27-29 .

. 12 167, 175-177 ? / 12 16, 179-181

13 31-33, 149-1,51 13 51-53

14 18, 49-51 14 31-33, 55, 68, 70, 96,
--- 119, 127

, 15 16, 153-155, 15 17-18, 35, 37=43, 45,

0 A 85-87

16 47 -49,;147 16 16, 45
(

17 67=68, 77-79 17 83

18 20, 129-131 18 83
.

...

19 /51-53, 83:, , '19 51-53, 77-79, 83, 98, 141

20 /16-17, 34-41, 83, 163 20 17-18, 20, 35, 67

i
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Situation
NUmber

CARING FOR SCHOOL-AGE CHILDREN

15REVIEW PCSIVIEW

Module Page Situation Mbdu1e Page
libutexs NUmber NUIThers

1

2

3

4.

5

6

59-60, 69-71

28-30, 45-49

56-58, 71-75

3, 15, 20-21, 155,

25-31

53, 62, 99-101

1

2

3

1g7-158 4

5

6

83, 91-92, 159-160

54, 56-57

122, 127

56=58, 71-75

80-81

59-60, 69-71

7 54, 56-67 7 125-126, 149-151

, 8 41-45, 80 8 126-127, 135-137

9 57 9 125-126

10 83, 91-92, 159-160 10 80

11 80-81 11 54-55

12 54-55 12 88-91, 103-105

13 17, 122, 127 13 28-30, 45-49

14 88-91', 1d3-105 14 3, 15, 20-21, 155,
. 161

15 86-88, 101-103 15 28-29

16 80 16 124-125

17 125-126 17 57

18 125-126, 149-151 18 41-45, 80

19 126-127, 135-137 19 53, 62, 99-101

20 124-125 20 86-88, 101-103

157-158,



APPENDIX B

INDEX OF CHILD GUIDANCE MOChLE M1S BY TOPIC

THE "CARING" ROLE IN A CHILb CARE CENTER

CARING/MR CRILDREN IN ALGEOUP SETTING

accepting change - 11, 18, 29-33, 251
accepting routine - 19
caregivers, role in group care

°Dv-exalting-with other employees - 6, 47-48, 55, 57-67, 247
respecting differences -49
knowing biases/Preferences - 178-184
listening to children - 216
supporting home/center.differences = 10, 35, 37-43, 122, 124-128,
130, 132-136, 248, 249

center routines --M2-7a, 223, 225-243, 246
child care in groups, definition - 15

past trends - 15-16
current ni4eds - 16
meaning to children - 16-19

cultural, racial differences - 152
encouraging development of the group - 7, 9, 217-219, 241-243, 249
encouraging independence - 18
group experiences - 17, 18
learning through play - 185-186

supporting child's play - 6, 8, 189, 191-197,^245, 246
limits, rules - 9, 214-215, 230,-251
making friends --17
new experiences - 17
sharing important adults - 17
transitions - 5, 212-214

GROWIE AND DEVELOPMENT CF CHILDREN

differences in - 7, 9, 10, 151-152, 250
disabled children= IT, 133-154, 169,-171-177, 248

hEALTH AND SAFET'

health and safety issues with parents - 5, 7, 11, 82, 84-88, 246, 250
parental abuse, neglect of children - 967 9746-
protecting children's safety - 198-200, 203, 205-211, 235-241, 250

UNDERSTANDING AND HANDLING DIFFICULT AEHAVIOR
be

handling difficult behavior - 6, 8, 157, 159-167, 247, 248, 249
separaticn froM parents - 8, 1-67, 23, 25-29, 245, 247, 251

understanding difficult beFavior - 7, 98, 100-104, 114, 1167120, 249

* 7 - underlined numbers refer to situations in tbe modules, while numbe'rs .

whIch are not underlined refer to text.

-82-
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VtIORKING WI'I8 PAWNIS

handling parent requests -'122, 124-128, 245
informing parents of child's difficult bebaviors - 11, 106, 108-112,

245
parent involvement - 78-79
parents' separation anxiety - 8, 76, 247

parents with disabled children= 77-7
supporting parents - 11, 18, 23, 29-33, '76, 245, 249 251

.
CARING FOR INFANTS

CARING FOR INFANTS IN'A GROUP &MING

-....--44."....."

caregivers, rOle in group care
meeting needs of infants - 8, 27-28, 45, 146-149, 153-155, 161-165,

185-187, 190
ithitEaEg----,-farry differences --106, 110

handling feeding, eating - 10, 42, 194
bottles*- 42, 80, 116, igT
drinking from a cub - 717191
finger foods - 79, 99-101
introducing solids = 10, 78, 89-91
spoon feeding - 11E-1ff, 191

supporting infant play - 13,71-65, 119-121, 131-133, 139-141, 192,
494

GRCWI8 AND COMMENT CZ WIVES

birth 20
fetal developmerit - 7, 18=19, 189

infant development, eneral;

Mk 1/2 - 4 months - 33-35
' 4 - 8 months = 71-72

& -12 months - 105-107
( language development - 9, 108-111, 137-139

baby talk - 109
bilingual home - 110-111 .

imitation - 110
newborn:

adult interaction with - 26
appearance, difference - 9, 20-21, 190
changes in first six weeki- 24-26
reactions, abilities - 21-23

older infant appetite - 10,-116-117
supporting development

1,1/2 - 4 months - 36-37
4 - 8 months 72-75, 97-101 -

8 = 12 months - 117-121, 129-131, 139-141, 165-167, Li
teething - 11, 75-76, 190

-83- .



HEALTH AND SAFETY

artificial resioiration, infants -.40
bathing - 11, 44-45,
burping - U. 43, 1897--
colic - 7,-38-39, 31=55,.193
constipailan.- 76-77
diaper rash - 10, 17) 191 40

#

diapering 7 41-42
'diarrhea - 11, 76-77
dressin4, tigaressing u.,44
exercise - 47-48

- 74
fussiness, how tip relieve - 38, 87-89
"health and safety, general - 12, 55-57, 91-93, 106-119, 129-131,
150-153
hiccups - 38
holding:
, . to carry - 9, 40

to feed - 4T, 194 .

playpens, cribs, IrMnt.seats, use of - 26, 47, 73, 147, 194
SIDS - 40
sleeping roUtine -.7,, 43, 45-46, 65-67, 116
'spitting up - 8, 43, 51-59, 195
taking temperiEure - 112-114

UNDERSTANDING AND HANDL= DIM' CULT BEHAVIOR

bitiqg - 76
dependent behavior -.8; 127-129, 192
handling behavior - aistraction/substitution - 11, 80-81, 194

= 12, 115-116, _192

WORKING WITH PAFERIS-1

ccoperating with.parents - 9, 12, 145, 171-179, 189, 193

CARING FOR PRETODftERS

CARING FOR MUMMERS IN A GROUP SETTING

caregivers, role in g40oup care"- 7, 111-112, 131133, 135-137; 141
group experiences - 17-19, 85=87, 112,, 141

GROWTH AND DEVriploNT OF.PRETOCCLENS
r-

attention spn -.17, 19, 85787, 112, 141
development, general - 15-19, 24, 29-30, 45-51, 72-76, 89-95, lop,
111-112

dressing, undressing N-8, 27-24, 139
feeding, eating, 'appetiEe 7 7,-12TP:4#3, 24-26, 35-37, 139, 141

-84-
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language, general - 8, 10, 15-17, 18, 24, 69-75, 81-83, 141, 144

baby talk - 71
directicas - 24, 41-43, 75
gestures - 9, 70, 83-85, 143
listening -769
watching - 69-70

play - 16, 17, 18, 72-76, 92-93
sleep, rest - 9, 26-27, 143.
toileting - 8, 10, 17, 18728-29, 39-41, 48, 131,1135, 142, 143
walking - 10, 157 17, 18, 23, 140, 143

HEALTH AND SAFETY

prctecting pretoddlers'.hpalth and safety 17, 18, 109-111, 117-127

UNDERSTANDING AND HANDLING-DIFFICULT BEHAVIOR

adult inxvention - 10, 30, 37-39, 143
1

biting - 51, 63-65,*142
dependency - 9, 47, 50, 61-63, 74, 91-92, 142
distraction of - 12, 47, 48-45, 99-103, 140
jealousy - 11, 92-93, 101-105, 140

. negativism =712, 16, 47-48, 91-Wi 99-103, 140
selfrcenteredness - 15, 16, 47, 75, 111
settirig 1imiis - 48-49
temper tantrums - 8, 16, 17, 18, 49-50, 59-61, 139
thimbsucking -2, 17, 18, 50-51, 57-59, 144

CARING FOR TODDLERS

CARING FOR =Lin IN AJGFOUPSETTiNG

center routines - 132
.caregivers,xple in group care

supporting strengths - 7, 23, 152
grou? experiences - 8, 42, 61-65,-17, 151

---t
GROWTH AND DEVELOPMENT OF TODDLERS

choices/decision-making - 10, 33-35, 63-65, 96, 150
dating habits - 12, 73-74, 85-87, 151 -

language develoixrent, general - 15
baby talk - 114
bilingual - 113-114
gestures - 10, 113, 149
misprcounciaticas -\FT 113, 153

' Pretend play - 115
stuttering - 10, 15, 150 ,

play, general -.10, 21, 149 ,

- Pair play
splitarl', play -'41, 43

repetition - 9, 15, 94, 1537:154

-8.5- t.6.4



sleep - 73
toddler development, general.- 71-72, 113,'116, 135

toileting - 9, 74-75, 87,439, 149

HEALTH AND SAFETY

221=
with disabilities - 132-133, 143-145
ies - 131-132,139-1431 145-147

recognizing hazards - 131, 132

UNDEMANDING AND HANDLING DIFFICULT BEHAVIOR.

biting - 21-22, 25-31, 44.
fears - 8, 22, 31-33, 35-37, 93, 152'
hitting - 7, 21, 44, 153
limits - 97 23, 33-37,15, 81-83, 153
quarreling-- 44, 53-55
rewarding positive behavior - 7, 12, 23, 46, 152, 154
self-centereqness - 21, 33-35
sharing 8,J1-55, 154

,CARING FOR PRESCHOOLERS

FOR PRESCBOOLEPS IN A GEOUP SETTING ;

caregivers, role in group.care
wknowledging individual,differences - 8, 15, 21, 35, 83, 98
allowing individual differences - 51-537 77-79, 141, 185, 187,
188, 189
givinTarections - 10, 12, 29-31, 68, 83, 85-91, 187
bffering children chEicei-:- 9, 87-89, 141-142, 1477185
setting example - 120-123

group experience& \

discovery - 17
inagination - 6, 11, 47-49, 51, 83, 151-153, 185, 188, 189
visual relatioRkh5& - 16"49-51
word games - 17,

imdividual needs -.71, 120-121, 175-177
sexism, avoiding - 8, 16, 155-157, 184

powTH AND DEVELOPMENT OF PRESMOLEM
.

COgnitive developmerik, general - 15, 45, 67, 163-164
encoura9ing self-confidence - 7, 10, 12, 16-17, 39-41, 83, 163,
179-181, 184,185, 187
language development, general - 11, 16, 45, 153-155, 188

stuttering - 16, 184
need for security - ITT 67-70, 184
physical development, general - 17-18, 35, 67

coordination/muscle control-- 7, 10, 17-18, 37-43, 45, 85-87, 186,
188 1,

rang-roi abilities - 8, 15, 21, 25, 35,'83, 98
4

Sleep - 11, 20, 189
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sccial/erc*imal development, general - 19-20, 25, 67, 95, 165-168
toileting - 18, 59-61
understarrling others - 20-21

HEALTH AND SAFETY

protecting pr4-c1oo1ers' health and safety - 6, 7, 95-98, 101, 103-115,
183

UNDEMSTANDING' AND HANDLING DU'FICULT BEHAVIOR

body exploration - 12, 20, 129444(186
bossiness - 31-33
bullying - 133-135
cheating - 61-63
dealing with death - 161
fears - 163-164'
handling preschoolers' behaviors - 9, 120-122, 127, 186, 187
rewarding positive behavior'- 29-317 68, 70, 101, 1120
setting limits - 70, 119-121 .

sharing - 8, 19-20, 27-29, 183, 186
swearing - 135-137 ,

tattling- 9, 10,.167, 175-179

CARING FOR SCHOOL-AGE CHILDREN

CARING FOR SCHCOL-AGERS IN ACTICUP SETTING

caregivers, role in group care
avoiding sexism - 7,'62-63, 71-73, 161-162, 166
caregiving for school-age children - 54-56, 63-64, 73-75, 86, 93-94,
14, 169
enccuraging decision-making -.61-63, 65, 7547e...11165
emphasizing the-positive - 29-31, 68, 70, 101, 119-120
listening to children - 10, 54-55, 167.
setting example.- 19

school-age care general - 3, 8, 15, 20-21, 25-26, 157, 168
sqrprises, vilen to use - 30=31

group experiences
_

celebrations, learning through - 27-28
clubs

V

importance of - 7, 28-301 45-47
olderschlool-age childrih's interests - 157-160
play -
role-playing to solve problems.- 28

6

GRIMM AND DEVELOPMENT OF SCHOOL-AGE CHILDREN

7

consideraticn for others - 8, 73-75
cultural differences - 84-85
curiosity - 19, 123
fears, general - 81, 93-94

'or
of body changes - 9, 85, 161-162, 165

8 6
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of Roving - 11, 82, 167
of school - 93=101
of the unfamiliar - 82

friendships - 25, 47-49, 82, 167, 168
growth and development; genera:

6 year old - 16.
7 year old - 16-17
8 year old - 17
9 year old - 17-18
10 year old - 157-158
11 year old - 158-159
lryear old - 159

imagination, use of-- 31
individual differences - 18-20
need for grodp acceptance - 18-19, 82, 99-101,669
need for security - 11, 67-70, 184

privacy - 25, 63
rest - 26

self-concept development - 8, 53-54, 64, 123, 170

HEALTH AND SAFETY

signs of problems - 86-437, 115-119
teaching responsibility for self-care - 86, 111-119, 161-162

UNEERSTANDING AND BANDUNG DIFFICULT BEHAVIDR

bullying - 11, 128-129, 137-139
cheating - IT, 127, 167

ideas about fairna-s, justice - 8, 9, 19, 169 .
competition, general - 83, 166

aggression - 39-41, 169
losing- 9, 37-39, 4I=43

dawdling - 170, 141-143
) death, reaction to - 10, 90-93, 105-107, 168

130-131,-143-145
rce, readtions to - 10, 88-40, 103-105, 170-

fairness 4. 8, 9, 19,169
handling coaliCt, general - 63, 123-124, 139-141, 145-1471 163

adult reactions - 10, 124-125, 128., 165
lying - 11, 127-128, I31-153; 166
rules -.8, 27, 41-45, 129-130,1g5
setting 'limits - 7, 56-58, 164
stealing - 12, 12g427, 167
swearing - 178, 147-149-
tattling - 9, 43-45,.169

WORKING WITH PABENTS
adult, family influence - 10, 160, 163
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APPENDIX C
p.

\INDEX OF CHECKLISTS AND ACTIVITIES FOUND IN CREATING ENI4IIRONMENTS SERIES

MDIXILE Page timber

FINDING "QUALITY" ENVIRONMENTS

Infant p. 14

School-Age p. 13

School-Age

ARRANGING SPACE

Infant
Pretoddler
Toddler
School-Age

4

p.48

p. 25
pp. 29-30
pp. 28-29
pp. 25-26

MAKING CENTERS LIVEABLE

Infant
Pretoddler

Toddler
Presthooler

,Schcol -Age

PAGE TIME

COnsider The Behaviors That The Cen4r
Dwircarent Enoourages
Check Your Knowledge Of Envirommnts For
School-Age Children
Rate Your Summer Child Care Program

Check Your Center'S'Infant Area
Check Your Center's Pretoddler Play Space
Check YoUr Center's Tbddler Play Space
Check Your Center's Sdhool-Age Play Space

p. 33 Check Your Infant Area For Liveability
p. 37 Check Your Center For Softness And Live-

ability
p. 38 Rate Your Center For Whrmth
p. 39 Check Your Center For Softness And Flexi-

bility (7'

p. 35 Check Your Center Fbr Softness And Flexi-
bility

CpECKING FOR EQUIPMENT SAFETY

Infant p.54

MANAGING CENTER diREAS

Infant ,

Pretoddler

Tbddler
Preschooler

School-Age

Be Sure That Infant Equipment Meets Safety
_Standards

p. 58 Check Your Infant Area Management System
p. 56 C2ie4 Out Your Pretoddler Area Mhnagement

System r
p. 56 Check Your TOddier Area Mhnagement System
P. 60 Chedk Your Preschool Area Mhnagement

System
p. 52 Check Your School-Age Mhnagement,System

SUPPORTING DIFFERENCES

Infant
Pretoddler

Toddler

p. 664
p. 65
p. 66

f

Chedk The Whys,You Support Differences
Check The Whys You Support Differences
Check The Whys YOu Support Differences
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!

tOCULE

Prepdhooler
School-Age

PAGE NUMBER

p. 73
p. 70

PAGE TITLE

Chealc The Walls YOU Support Differences
Check For Ways The Environment Supports
And...Aspects Differences

UNDERSTANDING GROWTH AND DEVELOPMENT

Infant pp. 70-71
Pretoddler pp. 70-71
Tbddler pp. 70-71
Preschooler pp. 78-79
School-Age pp. 74-75

Understand Your Infants
Understand Your Pretoddlers
Understand Your Tbddlers
Understand Your Preschoolers
Know What TO Expect From School-Age Chil-
dren

SUPPORTING INDIVIDUAL GROWTH AND DEVELOPMENT

Infant

Pretoddler

Toddler

Preschooler
Sdhool-Age

pp. 81-82

pp. 84-85

pp. 85-86

pp. 93-94
p. 84

MATCHING SKILLS AND TOYS

Infant

Pretoddler

Tbddler

pp. 72-73

pp. 74-75

pp. 72-73

Check On The Opportunities You Prbyide For
Infants '

Check.On The Opportunities You Provide.
Pretoddlexs

Check On The Opportunities You Provide
Tbddlers
Check Ybur Planning For The Three Tb Fives
Check By Watching Children At
Play 4

Match Infants' Skills With The Toys You
Choose
Match Pretoddlexs' Skills With The TOys
You Choose
Match Tbddlers' Skills With The Tbys You
Choose

P

PLANNING ACTIVITIES (not &hecklists)

Infant p..88
Pretoddler Pp. 96-97

p. 79

USING MA ERIALS CREATIVELY

Infant P. 94

Pretoddler p. 101

Tbddler pp. 103-104

Preschooler p. 112

School-Age p. 106

or'
110

Include Fresh .Ideas And New Experiences
Include Fresh Ideas And New Experiences
Plan Alfaxiety Of Simple Activities'

Check Your Creativity And Skill With Mate-
rials
Check Your Creativity And Skill'With Mate-.
rials

Check Your Center For Creativity And
"Variety

Check Your Creativity And SkiA With Mate-

ria1 4
Check Your Creativity And Skill With Mate-
rials

-90-
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MODULE /41-1MBER

RATING THE ADULTENVIRONMENT

Pretoddler p. 14

Toddler p. 14

Preschooler p. 14

PAGE TIME

Your Center As An Environment For
Staff
Check Your Center As An Environment FOr
Staff
Check Your Center As An Envirent FOr
Staff

MISCELLANEOUS ACTIVITIES AND EXERCISES FOR gTAFF

Infant
Infant
Pretoddler

PretCddler
Pretoddler
Tbddler
Preschooler

Prest.looler

Preschooler

Preschooler
Preschooler
Schcol-Age

School-Age

77 Understand How Language Develops
92 Have Fun With Babies
63 EXpect Some Behaviors That Are Less

ing Than Others
91 Give Pretoddlers A Chance TO Be Messy
98 Laugh With Your Pretoddlers
100 Think About Your Own Reactions
50 Try This (Using A Theme Or F011ow-Up

Activities)
t2 Try This'(Helping AGroup Change Behavior)
81 Try This (Planning ASequence For Shoe

Tying)

p. 86 Try This (Practicing Creative Xainking)
p. 103 Try To Forget You're Grcwn-Up
p. 62 Notice How Males And Females Appear In

Children's Books
p. 65 Take ALcok At Bow People With Disabili-

ties Are Rictured

RECOGNIZING STRENGTHS AND WEABIESSES OF CHILD PLAY AREAS

Infant p.*24
Pretoddler p. 27
Pretoddler p. 28

Tbddl p. 26

Toddlerl p. 27

Preschoo r p. 26
Preschooler p. 27

NIP

r".

Take A, Look At One,Infant Care Area
Take ALcok At One Indoor Pretoddler Area
Take Al Look At One Outdoor Pretoddler Play
Space

.

Take Al Look At One Outdoor Play Area
Take Al Look At One Indoor Play Area
Take ALock At One Indoor Play Area
Take Al Look At One Outdoor nay Area

p.
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APPENDIX D

MEC= READINCZON amm DEvEDopmarr AND ainD CARE

The following books and articles have been the most useful references in the

development of these staff training series. If you Or'your staff want to do

further reading, you maY'find this list helpful.

CHILD GUIDANCE

Btazelton, T. B. Toddlers and parents - A declaration of independence. New

York: Delacorte Press/Seymour Lawrence, 1974,

Caplan, F. The first tweive months of life. New York: Grosset and Dunlap,

1973.

1

Caplan, F., & Caplan, T. The second twelve months of life - A kaleidoscope

of growth. New York: Grosset & Dunlap, 1974.

Carmichael, C. Non-sexist child'raising. Boston: Beacon Press, Inc., 1977.

COhen, D., Parker, R., Host, M., & Richards, C. (Eds.). Serving school-age
children. Day Care Bulletin No. 4, Office\of Child Development, 1972.
U.S. DREW PUBLICATION No. (0010 73-74. Washington, DC

Cooper, G. C. Parenting curriculum (6 vols:). New York: New York: Child
Welfare League of America, Inc., 1974.

Crow, G. A. Children at risk: A handbook of the signs arid symptoms of early
,childhood difficulties. New York: Schocken Books, 1977.

Dreikurs, R. Coping with children's misbehavior: A parent's guide. New
,York: Hawthorne Books, Inc., 1972.

Evans, J. (ProjeCt Director). Ihe growing child - From birth through five
years and The growing child from six through Ififteen years. Child
Health And Development Series; Austin, Texas: Southwgst Educatiork
Development Laboratory, 1977.

G6linsky, E., & Hooks, W. The new extended family: Day care that works.
Boston: Boughton Mifflin Companir, 1975.

Gesell, A., Ilg, F., & Ames, L. Infant and child in -02e ctilture ortoday.
New Yoik: Harper & Row PubliShers, Inc., 1974.

Gesell, A., Ilg F., & 'Ames", L. The .child from five to ten. New York:
Harper & Bow Publishers, Inc., 1977.
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Gesell, A., Ilg, F., 4 Ames, L. Youth - The years from ten to sixteen. New

York: Harpey & Row Publishers, Inc., 1956.

Gesell, A., et al. The filgst five yearsAf life. New York: Harper & Row

Publishers, Inc., 1940.

Ginott,,H. G. Between parent and child. New York: Avon Publishers, 1969.

- .

Glickman, B., & Springer, N. Who cares.fbr the baby?' Choices in chiZd care.

NeW York: Schocken Books, Inc., 1978.

Gonzalez-Mena, J. What is a good beginning? Young Children, 1979, 34(3),

p. 47.

Gordon, I. Baby learning through baby play: A parent's guide fbr the

firsetwo years. New York: St. Martin's Press, 1970.

Green, M. A sigh of relief. New York: Bantam Books, 1977.

Grollman, E. A. Explaining death to children. Boston: Beacon Press, 1967.

Explaining div to children. Boston: Beacon Press, 1969.

Tatking abou de th - A dialogue between parent and child.' Boston:

Beacon Press, 1970.,

Talking about divorce and separations: A dialogue between parent

and chiZd. Boston: Beacon Press, 1975.

Growing Child (birth through five years)'." Lafayette, Indiana: Dunn &

Hargitt, Inc., 1973-1977.

Hendrick, J. The whole child, St. Louis: The C. V. Mbsby Company, 1975.

Holliday, A. Tender loving care famdly style. Day Care And,Early Education,

1975, 2(3), pp. 6-9.

Isaacs, S. The nursery years: The mind-of the child from birth to six

years. NewtYork: Schocken Books, Inc., 1968. 1

Jensen, L. C., & Irghston, K. Respvnsibility and morality - Helping chil-

dren.become responsible and morally mature. Provo, Utah: Brigham

Young University Press, 1979.

Keele, R. L. Let's talk - Adults and children sharing feelings. Provo,

Utah: Brigham Young University Press, 1977.

Keister, M. E. Diecipline. Greensboro, North Carolina: The Unversity of

North Carolina, 1973.

Leonard, C.' W., &'Flander, M. S. Why children misbehave. Chicago: Science

'Research Associates, inc., 1952.
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Lewis, D. The secret,tanguage of your.child. New York: St. Martin's

Press, 1978.

Minuchin, P; P. The middle years of childhood. beifornia: Brooks/Cole
Publishing Ccapany, 1977.

Ross, H. Fears of children. Chicago: Science Research Associates, Inc.,

1951.1
"Ns

R6wland, L. W. Pierre The Texas Pelican Newsletters (1-11 months). Austin,

Texas: Texas Department.of Community Affairs, Early Cnadhood Develop-
' menti Division, 1957.

The Princeton Center For Infancy. The parenting AdVisor. New York: Anchor
PreSs/Doubleday, 1978.

White, E. L. -1he first three years of life. New Jersey: Prentice-Hall,
Inc., 1975.

crimp ENVIRONMENT

Blat/, R., Brady, E., Bucher, I., Hiteshew, B.?, Zavitkovsky, A., &
Zavitkovsky, D. Activities forschool-age child cure. Meshington,

/ DC: National Association for the Education of Young Children, 1977.

Browne, G. Day care for school-agers. Austin, Texas: Texas Department of
/ Human Resources, 1977. 44001.*

Canfield, J., fi Wells, H. 100 ways to enhance self-concept in the classroom:
A handbook for teachers and parents. Englewood,Cliffs, New Jersey:
Prentice-Hall, Inc., 1976.

Cheri4,,C. Creative play for the develoeing child. California: Fearon
Publishers, 1976:

Diem, L. Children learn\physical skills - Birth to three years (Vol.1.).
Washington, DC: ANIPER Publications,1974.

DIvironmental Program, Mc. Infant development guide - You and your iaby -
The first, wondrous years. Johnson fi Johnson Baby Products Company,
1978.

Evans, L., & Saia, G. Day care for infants. Boston: BeacOn Press, 1972.

Frost, J., & Klein, B. Children's play and playgrowide. Boston: Allyn and
Bacon, Inc., 1978.

Harms, T,, fi Clifford, R. The day care.environment rating scale. Chapel
Hill, North Carolina: Frank Porter Graham Child Development Center,
University of North Carolina, 1977.
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-A Harms, T., fi Cross, L. Environmental provisions in 4 care. Chlpel Hill,

North Carolina:. Frank Porter Graham Child Development Center, Univer-

sity of North Carolina, 1977.

Harms, T., Peterson, M., & Cryer, D. Maximizing iearning from cooking

experiences. Chapel Hill, North.Carolina: Frank Porter Gralem Child

Development Center, University of North Carolina, 1977.

- Herbert-Jackson, E., O'Brien, M., Porterfield, J., & Risley, T. The infant

denter: A complete guide to organizing and managing infant day care.

Baltimore: University Park Preto, 1977.

Hogan, P. Playgrounds for free. Cambridge, Massachusetts: MIT Press,

1974.

Huntington, D., Provence, S., & Parker, R. (Eds.). Serving infants. Day

Care Bulletin No. 2. U.S. DREW PUBLICATION No. (0CD) 73-14, Washington,

DC, 1971.

Jones, E. (Ed.). Supporting the growth of infants, toddlers and parents7---
-, Pasadena: Pacific Oaks College And Children's School, 1979.

Kritchevsky, S., Prescott, EO, & Walling, L. Planning

young children: Physical space. Washington, DC:
for the Education of Young Children, 1969.

;Lady Allen of Hurtwood. Planning fbr play. Cambridge, Massachusetts:

Press, 1968.

environments fbr
National Association

Leggett, S., Brubakei, C., Cohodes, A., & Shapiro, A. Planning flexible

.karning places. New York: McGraw-Hill Book Company, 1977.

Lischner,'K., Spotts, N., & Young, M. Developmental play as a learning
tool - Birth to three years: Curriculum guide for infant-toddler
education program. Glassboro, New Jersey: Bozorth Early,Childhood
Center, Glassboro State College, 1975.

Mack, A. Toiiet learning - The picture book technique for children and par-
ents. Boston: Little Brown and Company, 19784

Mitchell, G.'L., & Chmela, H. I am! I can! The day care handbook. Starr
ford, Connecticut: .Greylock Publishers, 1977.

O'Brien, M. Facts and fancies about children's foods. Day Care And Early
Education, 1978, 5(4), pp. 10-11.

Otrien, M., Porterfield, J., Herbert-Jackson, E., & Risley, T. The toddler
center - A practical guide to day care fbr one and two year olds.
Baltimore: University Park Press, 1979.

Orlick, T. The cooperative sports and games book. New York: Pantheon
Books, 1978. -
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Csteen, B., & Peterson, M. Day care'for school-aged chitdrem Summer proi=

gram development and activities. Chapel Hill, North Carolina: Day -

Care Technical Assistance And Training System, Frank Porter Graham
Child Development:Center, University of Itiarth Carolina, 1979. (slide

' 7
tape)

Prescott, E. The physical enNironment - Apcmerftl regaator of experiencei
Child Care Information Exchange, 1979, 7, pp.

Prescott, E., Jones, E., & Nritcheysky, S. Day erare.as a child-rearing

environment. Washington; DC: National Association fae the Education
of Young Children, 1972.

Prescott, E. in colla. with Jones, E., Minch, C., Fritchevsky, S., &
.Haselbgef, E. Assessment of child-rearing environments: An ecological
.approach. Pasadena: Pacific Oaks Cbllege, 1975.

Prescott, E., & Milich, C. School's out! Group dray care for the school age
child. Pasadena: Pacific Oaks College, 1974.

Sanoff, h., Sanoff, J., & Henslei, A. Learning environments for.children.
Raleigh, North Carolina: Learning pixonments.

SchOolage day care: Developing a responsive curriculum. Child Care Infor-

mation Ekhange #11, January 1980, p. 17.

Segal, M. From biith to one year. Rolling Hills Estates, California:
L. Winch & Associates, 1974.

Segal, M., & Adcock, D. From one to two years. Rolling Hills Estates,
California: B. L. Winch & Associates, 1974.

The Editors of Consumer GUide. The complete baby book - A total guide to
buying products, toys, and medical services. New York: Simon and
Schuster, 1979.

Watrin, R., & Furfey, P. Learning activities for the young preschool child.
New York: D. Van Nostrand Company, 1978.

CHILDREN WITH DEVELOPMENT* DISABILITIES

Alonso, L., et al. Mainstreaming preschoolers: Children with visual handi-
caps. DREW PUBLICATION No. (cHrs) 78-.31112. U.S. Dept. of,Health,
Education and Welfare. Vbshington, DC, 1978.

*1

Barnes, E., et al. What's the difference: Activities for teach ng positive
attit des toward people with disabilities. New York: Policy,
Press, 978.

L
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'

'Reeler, A. Integratimg exceptional children inesthool classrooms. BASIC

Reports, 1973, 15(2).

Dashe, M. 's(td.). Children with-special'probl448: A manual for day care.

Maryland: Gryphon House, 1972.

Granato, S.,./1 Krone, E. (Eds.). Serving children with special' needs. Day

Care Baletin No. 8, Cffice of Child Development. U.S. CHEW PUBLICA-

TIM No. (0CD) 73-1063. Washington, DC, 1978.

Haydin, A. H., et al. Mainstreaming preschoolers: Children wiVit Zearning

disabilities. ppm PUBLICATION No. MO 78-31117. U.$. Department

of Health, Education and Welfare, Weshington, DC, 1978.

Kieran, S. S., et al. Mainstreaming preschoolers: Children with orthopedic

handicaps. DREW PUBLIMICN No. man 78-31114. U.S. Department' of

Health, Education and Welfare, Washington, DC, 1978.

.,,aPorta, R. A., et al. Mainstreaming preschoolers: ChiZdren with hearing

impairment. DREW PUBLICATION No. OM) 78-31116. U.S. Department of

/ Health, Education and Welfare, Ueshington,lr, 1978..

Lasher, M. G., et al. Mainstreaming preschoolers: ChiZdren with emotional

disturbance. DHEW PUBLICATICN No. (CH) 78-31115. U.S: Department of

Health, Education and Welfare,'Washingtion, DC, 1978.

V-f%tigr::gott, J.; et al. Mainstreaming prelphoolers: Children with speech

and language'impairments. CHDTPUBLICATION No. (C*p.) 78-31113. U.S.

Department of Health, Education and Welfare,/ i47shington, DC, 1978.

Lynch', E. W., et al. Mainstreaming preschoolers: ChiZdren with mentaZ

retardation. CHEW PUBLICATION No. 111060 '78-31110. U.S. Department

of Health, Education and Welfare, Pieshington, DC, 1978.

Reisman, E. An emotionally disturbed child in a normal nursery school.
SAM Reports, 1972, I4(1).

Sauer, R. Handicapped children and day care. New York: -Bank Street

College of Education, 1975.
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